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This Policy has been developed to articulate our school beliefs and processes about
behaviour support at Northam Primary School (NPS).

Through the policies and procedures outlined in this document we will be working to
achieve our school’'s moral purpose of “We provide a high quality education that
fosters a love of learning and empowers children to succeed.”

Our purpose is to develop and implement school wide WA PBS in order to improve
behaviour, teach social skills and foster a positive attitude towards learning to
achieve higher educational outcomes. It is our intention that this will develop a school
culture which is consistent and based on a common language which is used by all.

Department of Education (DoE) schools provide every student with the educational
support the student needs to learn and maintain positive behaviour.

Northam PS seeks to implement this through PBS, consistent and clear expectations
and a school wide approach to managing and responding to unproductive student
behaviour.

School Ethos

At Northam Primary School we aim to promote a happy, orderly environment in which
students develop the intellectual, physical, and social skills necessary to participate
successfully in school, work, the home and the community. Our shared vision is for
the students and staff of Northam Primary to be recognised for their pursuit of
excellence in all endeavours.

We aim to be:

¢ A school which offers excellent academic programs that allow students to
achieve their personal best.

e A school where personal and social development are major elements of the
education process.

e A school where students believe in their own ability to succeed.

e A school which continually strives for a positive partnership with the community.

e A school where the culture says “it's cool” to be successful. Students are
comfortable with their own success and with that of others.

We believe that all students have a right to a quality education which recognises
their social, emotional, physical and educational needs. We strive for excellent
educational outcomes for our students in a safe, caring and supportive learning
environment.



WA Positive Behaviour Support (WA PBS) at our school.

Improving student academic and behaviour outcomes is about ensuring all
students have access to the most effective and accurately implemented
instructional and behavioural practices and interventions possible. PBS
provides an operational framework for achieving these outcomes.

PBS builds a continuum of supports for staff and students. At each level (or
tier) there is an emphasis on outcomes in the form of agreed expectations for
student and staff behaviour, and data to guide decision-making about what
practices should be put in place to support student learning and social
behaviour. There is equal emphasis on the system supports that willbe needed
to build fluency with new or revised practice among all teachers and staff
within the school.

PBS is supported by a three-tiered model as follows:

Behavioural Systems

Tier 3

Academic Systems

Tier 3
Individual - Individual
stfudent stfudent
Assessment- - Assessment-
based based
High intensity Tier 2 - High intensity
15% of students Tier 2

Some students

(at risk)

High efficiency
Rapid response

Some students

(at risk)

High efficiency
Rapid response

All students - All students
Preventative, - Preventative,
proactive proactive

Tier 3 — Intensive practices and systems for students whose behaviours have been
documented as not responsive at tiers 1 and 2. Individualised to the specific needs

and strengths of the student.

Tier 2 - Specialised practices and systems for students whose behaviours have been
documented as not responsive at tier 1. Generally provided in a standardised

manner in small student groupings.

Tier 1 — Practices and systems for all students. Staff implement across all school

settings.




Student Behaviour Support Levels of Intervention

Who may be involved?

Tier 3
SAER Coordinator/LSC (K-2/3-6)
Class Teacher/Specialist
Teachers
School Psychologist
Parents

External Agencies Tier 2

Class Teacher/Specialist Teachers
SAER Coordinator/LSC (k-2/3-6)
Parents
School Psychologist (as hecessary)

Tier 2




Student Behaviour Support Levels of Intervention

Tier 1
Winning over

- Politeness

- Greet students at the door

- Personal Interest

- Use of names

- Smile

- Humour
Enthusiasm and Belonging

- Safe environment

- Inclusiveness
Communication - Low Key Responses

- Signal to begin

- Transitions

- Type of response

- With-it-ness

- Proximity

- Scanning

- Body language

- Facial gesture
Instructional/Engagement Strategies

- Lesson Design

- Cooperative Learning

- Framing questions

- Active participation

- Breakfast club

- School Chaplain (when available)

- Student Support Services

- Attendance plans

- Restorative practice

- Reward system

- Parental communication

- Social and emotional regulation curriculum (Zones of Regulation)

Tier 2
Continue with strategies from Tier 1 +
- Emotion coaching
- Smart ignore
- ‘Square off’
- Either/or choice
- Implied choice
- Functional Behavioural Analysis
- Development of documented plan (May include IBP, Emergency Response Plan, Risk
Management Plan)
- Parent contact, where necessary

Tier 3
Continue with strategies from Tier 1 & 2 +
- Case management
- Parent engagement
- Development of documented plan (May include Playground Safety Plan, Emergency
Response Plan, Risk Management Plan)
- May include psychologist referral for further investigation
- May include referral to external agencies (SSENBE)
- Strategies as per Student Profile and Tracking Data



Our Behaviour Expectations
At Northam Primary School, our behaviour expectations are:

e RESPONSIBLE - We are responsible by always being accountable for our
own actions to achieve our academic and personal best.

e RESPECT-We are respectful by building relationships by working together
with students, parents, staff, community and stakeholders. We value the
worth of people and things, and treat them with consideration, care
and concern.

e PERSEVERE - We persevere by learning how to work through challenges
to achieve our goals.

e CARE-We are caring when we act safely and show understanding towards
others.

Our Behaviour Matrix

The NPS Behaviour Matrix is a visual tool which outlines the expected positive
behaviours for students across different settings and situations, clearly defining what
appropriate conduct looks like in various areas like classrooms and the playground,
based on core values like respect, responsibility, perseverance and care; essentially
serving as a guide for both students and staff to understand and practice desired
behaviours.



Behaviour Management Flowchart

Pastoral Care
Our Behaviour Management Plan is developed around teaching, encouraging and rewarding the
positive behaviour we expect. We also ensure the positive wellbeing of all students throughout the
day.

All teachers will have their own classroom incentive plans, for encouraging and rewarding
appropriate behaviour.

Children have a choice when deciding on their behaviour. Teachers will initially use low key
responses to curb unwanted behaviour. If students contfinue to display unacceptable
behaviour, the following steps will be followed, in both the classroom and the playground.

Classroom Playground
Step 1 Step 1
e Official warning o Official warning
e Choice to follow behaviour e Choice to follow behaviour
expectations or go to classroom expectations or go to classroom
‘Time Out’ ‘Time Out’
Step 2 Step 2
e Classroom ‘Time Out’ for 3-5 e Walk with duty teacher or sit against
minutes in designated area in the wall/tree/fence for 5 minutes —in
room. sight.
Step 3 Step 3
e Sentto TAP room for 10 minutes. ¢ If behaviour continues duty staff fo use

walkie talkie for support.

e Studentremoved from break and
taken to the office.

e Admin fo complete Integris entry and
notify parents/caregivers.

\ \

Level 4 - Administration

e Students will be referred to an Associate Principal or Principal for failure to
go to ‘Time Out’ or if behaviour confinues after Step 3.

e Consequences may include loss of privileges, detention, in school or out of
school suspension or follow through of individual behaviour plans.

e Admin will contact parents/caregivers aft this stage.

e Teacher to complete Integris
entry and notify
parents/caregivers.

Behaviours that MUST be referred straight to the administration team are:

e Swearing at an adult

e Physical violence (hitting, kicking, biting, spitting, pinching etc.)

e Repeatedly not following teacher directions and interrupting the learning of others after
following steps 1-3

Leaving the classroom/school site without permission
Threatening/intimidating others, making others feel unsafe
Name calling, racist or discriminatory comments or slurs
Destruction of equipment or furniture




Golden Rules of Behaviour Management for Staff

Classroom rules and the NPS Behaviour Management Summary should be clearly
displayed in the class — each party should be made aware of what it means to them
and be reminded of this regularly.

Teachers must:

- Set consistent and achievable standards.

- Promote a positive working environment —i.e. give consideration to student
seating and classroom arrangements.

- Be alert to disruptive students and use the school BMP to change inappropriate
behaviour.

- Be careful when giving public praise as it could cause embarrassment, shame
or ridicule from others. For some students private rather than public
acknowledgment or reprimand is more effective.

- Do not publicly chastise a student, rather withdraw to a quiet area and talk to
the student one-to-one explaining what is and what is not acceptable
behaviour.

- Do not yell at students, it will only increase your stress levels as well as the
students’.

The overall aim of these behaviour management practices is to ensure the
establishment of high quality positive relationships between staff and students.

Low Key Responses

Low Key Responses are key ideas and strategies to address behaviour management
as identified by Barrie Bennett and Peter Smilanich in their book Classroom
Management: A Thinking & Caring Approach (Bennett, B. & Smilanich, P, 1994).

The Classroom Management Strategies course is highly recommended, but takes a
few days to complete properly. The Book mentioned above is also highly
recommended and a copy can be found in the teacher resource section of the
school library. Barrie Bennett is also responsible for Cooperative Learning Strategies
and Instructional Intelligences, both of which are recognized at Northam Primary
School as being important for sound teaching and learning.

The purpose of the Low Key Responses it to clearly communicate that the teacher is
aware of what is happening in their classroom by managing classroom routines, and
swiftly and quietly dealing with student misbehaviour before it becomes a problem.

Key Attributes of Low Key Responses are that they:
Use minimal verbal communication
- Are not a distraction fo the rest of the class
- Allow the lesson to contfinue to flow
- Do notinvite escalation

Ways to identified by Bennett and Smilanich to deal with misbehaviour before it
becomes a problem include:



- Winning over — Meet students at the door, take a genuine interest in their lives,
develop positive relationships.

- Explicitly teach & reinforce signals for gaining attention and procedures for
lesson transitions. Practice (repeatedly) and give explicit feedback on
students’ performance.

- Vary your position in the class. Be a moving target. Don’t be afraid to move in
amongst the students to ensure compliance, especially when seeking their
attention prior to issuing instructions.

- Facilitate interesting learning experiences — use instructional learning strategies.

- Non-verbal/minimal verbal responses — active scan, use of proximity, “the
look™, use of student’s name, dramatic pause, hand gestures, assertive body
language, planned ignore (of attention-seeking behaviour)

-  Demonstrated respect & polite attitude towards ALL students, particularly those
who are misbehaving.

- Be careful using proximity/touch — beware of & respect students’ personal
space & cultural differences. Seek to avoid ‘standing over’ or ‘backing
students into a corner’.

- Your dllies (those students who are actually demonstrating their best
behaviour) are an asset. Reinforce their positive behaviours and try to avoid
collective punishment.

- Focus on the behaviour, not the student. This communicates that they are
accepted in the classroom, but their negative behaviours are not.

When several Low Key Reponses have failed to stop the misbehaviour, the techer
would them directly and politely give a verbal request to stop the misbehaviour.

Following this, if necessary, the student is offered a choice. Use an assertive,
unemotional voice. For example “You have a choice — you can choose to follow the
behaviour expectations, or you can choose to go to classroom time out. What do
you want to doe” Wait for response, and end with a “Thank you". This process does
not have to be conducted in public. Students should not be shamed or humiliated,
and a public reprimand is not always the best approach. In some cases, it is very
important to remove the audience. Taking misbehaving students aside for a quiet
chat, or keeping them behind for a few minutes at break time can prove extremely
effective, particularly if you are dealing with an angry/attention-seeking student. This
action makes the student responsible for their own behaviour, and the
consequences they will face if they choose to continue the misbehaviour.

If the student continues to misbehave, follow through with the consequence.
“You've made your choice, plecase...”

If a student tries to draw you into a power struggle, you need to recognise and
circumvent it. This is NOT easy, but essential if you wish to maintain your control in
complex behaviour situations.

If you are faced with a situation where the student has lost control of their anger (e.g.
throwing chairs), it is important to remove the audience (either the class or the
student) to avoid shaming them, and to allow them to calm down. This also allows
the teacher time to consider an appropriate course of action, such as seeking
assistance from administration.



Whole School Positive Incentives for Student Behaviour Management

Positive behaviour incentives take place throughout the school on a variety
of levels. Individual classes are expected to have developed and displayed
their own plan for reinforcing and rewarding desired behaviour. These may
involve; raffle tickets, marbles in a jar, group points, class money, or sticker
charts.

Whole School Incentives:

PBS Value points (Individual and class).
PBS Reward Shop.

Aussie of the Month Award.

PBS Award.

Merit Certificates.

Tidy Bag Award.

Golden Dustpan Award.

Requesting Administration Assistance

RED CARDS

Red Cards are to be used to inform Administration of an emergency in
class. Each learning area will be supplied with a Red Card which
should be displayed in a prominent place.

Red Cards may be used to signify a behaviour crisis such as physical
violence or swearing at a teacher, a medical emergency, the
appearance of an aggressive adult

Teachers are advised to educate the students as to when to use the
card without teacher instruction in case the teacher is not able to issue
the instruction. This may be the case if an aggressive parent is
harassing the teacher or if the teacher is suffering a medical
emergency.

In the case of a Red Card being sent to the office, an Administration
member will rush to the incident site to provide assistance. This card
must only be used in the case of emergency.

In the case of administration being unavailable, a neighbouring
teacher may be required to assist.



Communication Strategies

Our school uses a number of communication strategies that will ensure all
staff, students and members of the school community involved are aware of
and understand the school’'s behaviour management processes. The aim is
to maintain cohesion of behaviour support for students across contexts and
teachers. These are as follows:

Class or Specialist Teacher - Caregiver:
= Verbal Communication (e.g. phone call, meeting/interview

etc

).

= To berecorded or Integris.
Specialist Teacher - Class Teacher:

= Verbal Communication.

Administration - Home

= Phone call.

= Pos

itive Behaviour Award.

» Notice of Behaviour Incident (Integris) with Phone call.

= Notice of Suspension (Integris) with Phone call.
Administration - Class Teacher:

= Internal School Advice (Integris).
= Verbal Communication.
=  Email.

Caregiver - School:

= Verbal Communication (Class Teacher is first point of
contact), all parent contact is to be entered onto integris

by

the relevant teacher

involved

in the parent

communication (classroom teacher/specialist teacher).

Parent/Guardian Contact

When not to contact

When to contact

Admin contact

If persistent negative low
level behaviours occur and
notifying parent/guardian
of this will inhibit positive
relationship building.

If uncharacteristic
behaviors occur and you
have built a positive
relationship.

- Suspension
- Tier 3 behaviours

Once Teir 3 behaviours have
been referred to admin team,
refer any parent/guardian
enquiries to admin team.

Do not discuss with
parent/guardian.

“If Admin have contacted
you, pop into reception to
make an appointment.”




Liaising with Caregivers and Community

NPS staff are expected to liaise with caregivers regularly. The purpose of this is to:

Obtain information received from a student and his/her caregivers
that will inform the personalised behaviour support plan.

Build consistency in behaviour support in and out of school.

Take into account the agreed behaviour interventions or
therapies provided by external practitioners or agencies.

Keep caregivers informed at every level of the behaviour management
process.

Cultivate a productive link between home and school as this is a
determining factor of success when improving a student’s

behaviour.

External agencies within the community will be accessed by teachers
and administration where applicable to support student’s behaviour.
These agencies may include:

Child Development Services (CDS) —speech, medical, occupational
therapy

School of Special Education Needs: Behaviour and Engagement (SSEN-BE)
School of Special Education Needs: Disability (SSEN-D)

School of Special Education Needs: Medical and Mental Health (SSES-
MMH)

Child and Adolescent Mental Health Services (CAMHS)
Community Health Nurse



