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Behaviour Support Plan – Northam Primary School
Beliefs and Commitment to Students
At Northam Primary School, we believe that every student deserves the support they need to achieve their personal best. Respect is central to our community, and we recognise it as a reciprocal process between students and adults.
Our approach is guided by the United Nations Convention on the Rights of the Child, in particular:
· Article 12 – Children have the right to express their views when decisions are being made that affect them, and for those views to be taken into account. This does not, however, mean they will always get what they want.
· Article 28 – Children have the right to an education, and school discipline must respect their dignity.
We are committed to creating an environment where positive behaviour underpins successful learning. Everyone in our community is expected to uphold high standards of conduct, take responsibility for their actions, and support others in doing the same. Our behaviour support practices are designed to teach self-discipline rather than demand unquestioning compliance. They reflect our core values, emphasising respectful behaviour, collaborative approaches to addressing challenges, and proactive strategies that support both staff and students.
Guiding Framework and Values
Our Core Values are:
· We’re nurturing
· We’re encouraging
· We’re sensible
· We’re tenacious
These values are explicitly taught, modelled, and applied across a wide range of situations. We also recognise that some students may not yet be developmentally ready to meet all behaviour expectations. In such cases, individual behaviour plans are developed to support their specific needs.
School Ethos and Vision for Learning and Behaviour
At Northam Primary School we aim to promote a happy, orderly environment in which students develop the intellectual, physical, and social skills necessary to participate successfully in school, work, the home and the community. 

Our shared vision is for the students and staff of Northam Primary to be recognised for their pursuit of excellence in all endeavours. 
We aim to be: 
· A school which offers excellent academic programs that allow students to achieve their personal best. 
· A school where personal and social development are major elements of the education process. 
· A school where students believe in their own ability to succeed. 
· A school which continually strives for a positive partnership with the community. 
· A school where the culture says “it’s cool” to be successful. Students are comfortable with their own success and with that of others. 

We believe that all students have a right to a quality education which recognises their social, emotional, physical and educational needs. We strive for excellent educational outcomes for our students in a safe, caring and supportive learning environment. 

Essential Elements of our Approach

Our Behaviour Plan has five essential elements: 
1. Calm, consistent, predictable adult behaviours 
2. Consistent, predictable routines 
3. First attention for best behaviours 
4. Scripting difficult conversations 
5. Restorative follow up when behaviour has been below minimum standards or unsafe
Roles and Responsibilities 
Expectations of Teachers
Teachers are expected to establish and implement inclusive and positive interactions to engage and support all students. They establish and maintain orderly and workable routines to create and environment where student time is spent on learning tasks. Teachers manage challenging behaviour by establishing and negotiating clear expectations with students and address discipline issues promptly, fairly and respectfully. – Australian Professional Standards for Teachers
Teacher Beliefs
1. Every student has the right to learn, regardless of their starting point, and to be provided with opportunities to succeed academically, socially and emotionally.
2. Every student is capable of growth, learning and success when supported by high expectations, consistent boundaries, and nurturing relationships.
3. A safe, supportive and respectful environment is essential for quality teaching and effective learning. All students and staff deserve to feel valued, respected and cared for.
4. Positive relationships are central to success. Strong teacher-student connections foster trust, engagement, and a sense of belonging.
5. Differentiated teaching and inclusive practices help meet the diverse needs of our learners. All students should have access to the resources, tools and support they need to thrive.
6. Creativity, curiosity, and resilience are qualities to be celebrated and nurtured. We encourage students to take risks in their learning and persevere through challenges.
7. Every teacher has the power to positively impact a child’s life. We recognise our influence and take responsibility for building respectful, empowering and inclusive classrooms.
8. Consistency and high expectations around behaviour, effort and mutual respect support a safe and predictable school environment for all.
9. Accountability matters. All members of our school community – students and staff – are expected to take ownership of their actions and contribute to a positive school culture.
10. Wellbeing is integral to learning. Our role extends beyond academic instruction to ensure every student feels supported emotionally, physically and socially.
Teacher Practices 
Teachers will:
1. Meet and greet students at the door at the start of each day, when students enter a room, at the start of each session after a break and at the start of any re-entry process. 
2. Refer to our School Values explicitly and often. 
3. Model positive behaviours and build respectful relationships. 
4. Plan lessons that engage, challenge and meet the needs of all students. 
5. Use recognition board as visible recognition mechanism throughout every lesson. 
6. Be calm and give ‘take up time’ when going through the steps. Be proactive and use preventative strategies before giving consequences. 
7. Follow up every time, retain ownership and engage in reflective dialogue with students. 
8. Never ignore or walk past students who are exhibiting unsafe behaviour. 

Senior Leaders 
Senior leaders are not expected to deal with behaviour referrals in isolation. Rather they are to stand alongside colleagues to support, guide, model and show a unified consistency to the students. 

Senior Leaders will: 
1. Meet and greet students at the start of the day. 
2. Be a visible presence around school to encourage appropriate behaviours. 
3. Celebrate staff, leaders and students whose effort goes above and beyond expectations. 
4. Regularly share good practice. 
5. Use behaviour data to target and assess school wide behaviour policy and practice. 
6. Regularly review provision for students who fall beyond the range of written policies. 
7. Never ignore or walk past students who are exhibiting unsafe behaviour. 
8. Ensure staff training needs are identified and targeted. 

Student Expectations of Adults

Students expect teachers and adults to: 
• Give them a ‘fresh start’ every lesson 
• Help them learn and feel confident 
• Be just and fair 
• Listen to their concerns 

Principles of Managing Student Behaviour 
Engagement with learning is always our primary aim at Northam Primary School. First attention will be given to students who demonstrate the expected behaviours, that is praise will be provided for the behaviours that we want to see. For the vast majority of our students a gentle reminder is all that is needed. Although there are some occasions when it is necessary for a student to leave their classroom for a short period of time, steps will be provided for them with care and consideration, taking individual needs into accounts where necessary.
 
Recognition and rewards for effort 
We recognise and reward learners who go ‘above and beyond’ our standards. Our staff understand that at Northam Primary School we recognise that the use of praise in developing a positive atmosphere in the classroom cannot be underestimated and a quiet word of personal praise can be as effective as a larger, more public reward. It is key to developing positive relationships, including with those students who are hardest to reach. 
Positive rewards include: 
· Good work cards
· Positive messages home for behaviour that is above and beyond. This may be through an email, a phone call, a face to face chat or a “On a Positive Note” Compass text message to caregivers/ parents. A Mali sticker will be given to students who are recognised with an “On a Positive Note”. Students can wear their sticker proudly on their tshirt. “On a Positive Note” recognition will link directly with our PBS Values – N.E.S.T.  
· Stickers 
· Acknowledged on the recognition board. Teachers can link this to PBS tally points for students. 
· PBS individual tally marks, class and whole school rewards 
· Aussie of the Month awards
· PBS awards






















Responding to Inappropriate Behaviours 

Guiding Principles for Behaviour Intervention

Students are responsible for their own behaviour. Staff will deal with behaviour and use the following teacher interventions when managing inappropriate behaviours. It is the aim that students should be kept at level 1 and 2 interventions for as long as possible. All students must be given ‘take up time’ in between steps. Students cannot leap or accelerate through levels for repeated low-level disruptions. 

In Class Behaviour Support Steps
	Teacher Interventions 
	What it looks like 

	1. Reminder 
	Before redirecting – First attention to the behaviour you are expecting (4-5 examples). (Low Key Responses – RABs and MABs) 
A simple reminder of our 3 rules (or the 1 that relates to the issue) and what is the expected behaviour. Give take up time. 


	2. Caution and 1 minute 
	Priority is to de-escalate and decelerate where possible. 
Check for understanding – proximity and a gentle ‘Is everything ok [name], do you need help…getting started/with…? 
Low Key Responses – choose most appropriate 
Gentle (privately if possible if not as quietly as possible) deal with the problem not the student ‘Hands up thanks/sit down thanks’ 
Provide positive support for a minute to help get them back on track and leave on a positive note. 


	3. Last Chance 
	30 Second intervention – I noticed you are…(having trouble getting started/wandering around the room…) You have a choice to….or…. I know you will make the right decision. – Walk away and give take up time. 
When you know a child well you will be able to add, remember last week when you….that is the <name> I need to see now/today. – Walk away and give take up time. 


	4. Time Out 
	Time out/ inside the classroom, at the designated space and in sight of the teacher to support the student self-regulate and get ready to return to learning. 


	5. Zones Class 
	Time in the designated Zones Class to support the student self-regulate and get ready to return to learning. Utilise teacher script as needed. 


	6. Repair 
	Where behaviour is below minimum standards or unsafe, a restorative conversation will need to be conducted with the student. It is important that this is done when both the teacher and student are at a point of calm, it may be best done the next day. 
1. What happened? 
2. What were you thinking at the time? 
3. What have you thought since? 
4. How did that make people feel? 
5. Who has been affected? 
6. How have they been affected?
7. What should we do to put things right? 
8. How can we do things differently in the future? 

Finish with asking the student what went well in your conversation and thank them for their participation. 

	Persistent repeated misbehaviour 
	Consider using an Informal Contract 

	Appropriate Consequences
	Any consequences given should be proportionate, have a natural relationship to the misbehaviour and teach the student to behave positively. Consequences may include: 
- Imposition (work that is not completed due to misbehaviour is sent home to be completed and returned the next day). If it’s completed and returned, great. If not, move on. Remember, every lesson is a fresh start.
- A 2 minute teacher discussion with the student. 
- Stay in at break to complete a task. 
- Walk with the teacher at break. 
- A phone call home. 
- A natural consequence (for example if I have made a mess I should clean it up). 




Behaviour Support Cards
These cards are used to access additional support and ensure student and staff safety.

Green – Preventative, this is for situations where staff require assistance to deal with a minor issue so that it does not progress any further. This will not be managed by the staff member who attends, rather they will be on hand in your class to oversee the lesson whilst you discuss the matter with student to support them to be ready to resume their learning. 
Yellow – If a student leaves a classroom room without permission the class teacher will note the time they left and the time they return. This will be discussed with the student at an appropriate time when both the teacher and student are calm. If the student is not back in the classroom within 10 minutes a yellow card will be sent to the office. If the student has a lanyard, staff can say, “I can see you’ve asked, because you have a pass.” If the student doesn’t have a pass, staff could say, “I can see you need a break, would you like me to get you a pass?” Repair is managed by the class teacher. 
Red – If there is an ‘Urgent’ situation a red card should be sent to the office. A member of leadership will attend to determine what actions are necessary. More information is given by the teacher when support arrives.
Blue – If refusing to go to Zones or Time Out. More information is given by the teacher when support arrives. Teacher will be released to support the student to move to their Zones or Time out area.

Scripted Conversations and De-escalation Strategies
There may be times when staff find themselves in situations that you would like to diffuse but are unsure of what to do, here are some phrases that you could use to buy yourself some time: 
1. I am going to come and speak to you later about what will happen next. 
2. I am going to walk away to give both us a chance to calm down. 
3. I don’t think I have enough information to make a decision right now. 

Triage Process
The Triage Process provides structured support for students who require more than classroom-level interventions to regulate behaviour. The process is led by the Student Support Officer (SSO), who forms the “Triage Team.” Their role is to support students to co-regulate, reflect, and prepare to re-engage in learning, not to provide play or recreational activities.
Purpose
· Provide a calm, safe, and quiet environment (Regulation Station, Room 7) for students to co-regulate/ self-regulate.
· Explore the reasons for removal from the classroom, identifying:
· What happened
· What the student found challenging in class
· Why the student left the classroom 
· Maintain a preventative approach: consistent implementation reduces future escalations and increases the student’s capacity to self-regulate in class.
Regulation Station – Room 7
· Quiet and calm, designed to support self-regulation, reflection, and readiness to return to learning.
· Time determined by SSO; students remain until ready to rejoin the classroom.
· Students may be left alone if the SSO needs to support others.
· Staff use supportive language, e.g., “I’m ready when you’re ready.”
· No games or recreational activities; the focus is solely on calming, reflecting, and preparing for learning.
Role of the Student Support Officer (SSO)
· Follow the Triage Process consistently.
· Support students to co-regulate, manage emotions, and reflect on behaviour.
· Facilitate student voice to understand:
· What happened
· What is challenging in class
· Why the student left the classroom
· Prepare students for a restorative conversation with their teacher after regulation.
· Support whole-school or individual ready-to-learn plans where relevant.
· Provide the class teacher with information about the student’s time in Triage.
· Maintain records of all Triage interventions, which are monitored for effectiveness.
Key Steps at Triage
1. The student will be in Triage for a time period, determined by the SSO.
2. Triage operates in a No Blame environment, focusing on reflection and regulation.
3. The SSO supports the student to self-regulate and re-engage in the learning task.
4. The SSO provides necessary information to the classroom teacher regarding the student’s Triage session.
5. No further consequences are issued; removal from class is considered the intervention.
6. The SSO may work with the student to prepare for the restorative conversation.
7. Restorative Conversation: The SSO returns the student to class where the class teacher will conduct a restorative conversation with the student at a point of calm. Timing may be negotiated if the teacher or student is not ready.
8. A record of all Triage interventions is kept, shared with the teacher, and monitored for effectiveness.
Work Continuity
· Teachers must ensure that learning tasks are ready to pass on at the start of every lesson, so the student can continue learning during Triage.
· This is non-negotiable and ensures continuity of learning while the student regulates.
Return to Class
· A member of administration accompanies the student and SSO. The administrator’s role is to manage the classroom so the teacher can fully participate in the restorative conversation with the student and SSO.
· The restorative conversation is led by the teacher with support from the SSO; administration does not participate in the conversation.
· Focus is on repairing relationships, reflecting on behaviour, and supporting readiness to re-engage in learning.
Key Principles
· Triage is not a reward or playtime; it is a structured, purposeful support intervention.
· The ultimate goal is for students to remain in or as close to their classroom as possible to self-regulate and engage in learning.
· Consistent implementation supports early intervention, reduces the need for repeated removals, and strengthens classroom engagement.
Communication with Families Following Behaviour Support
Where a student has been sent to their Zones Class or Triage the Class or Specialist Teacher (this is determined by the class students were in when the situation warranting assistance occurred) will call parents/carers that day to inform them of what occurred and how they are going to support their child moving forward. This can be entered easily into Compass as a record of communication. This is the teacher’s responsibility. 

The behaviour needs to be entered into Compass by the Class or Specialist Teacher (this is determined by the class students were in when the situation warranting assistance occurred). There are tabs for Behaviour of Concern – Green, Red, Yellow. 

Suspension Procedures and Purpose
Suspension is used when the breach of school expectations causes significant disruption to the student, other students or staff. Suspension is a severe sanction, reserved for use in severe circumstances. And suspensions are issued in accordance with the Requirements related to the Student Behaviour in Public Schools Policy and Standing Together Against Violence – the Minister’s statement on how families can help keep schools safe.
Suspension are for the purpose of providing an opportunity: 

· For the student, other students and staff to calm and recover.
· For all to reflect on and learn from the incident, including in participating in restorative processes.
· For the school to evaluate existing behaviour support plans, meet with any internal or external stakeholders, seek advice on how better to support the student, and put in place any adjustments to plans, resources, staff or strategies that may be required: and/or 
· For the parent to meet with the school to discuss how to improve coordination between school and home to help the student behave appropriately at school. 

Students who are suspended may lose their Good Standing, to regain their Good Standing a plan will be developed with the student, parent/carer and class teacher upon their return from the suspension.

Guidance for Effective Classroom Practice

Low Key Responses 
Definition: Skills a teacher employs when students first start to misbehave. They almost invisibly let the student know that what he or she is doing is having a negative effect on learning. The response is short or shorter than the interruption and the classroom atmosphere stays in positive or neutral cohesion. They are effective because: 
1. They involve ‘non’ or ‘minimal verbal’ responses 
2. They do not stop the flow of the lesson – quick/quiet 
3. They do not invite escalation – low emotional content 

	Winning Over
	Preventing Misbehaviour
	Responding to Misbehaviour

	▪ Meet the students at the door 
▪ Use of humour (careful) 
▪ Use of names 
▪ Politeness – please, thank you, smile 
▪ Responding to appropriate behaviours (RAB) 
▪ Come on Back 
▪ Demonstrate a personal interest 

	▪ Scan 
▪ Preventative proximity 
▪ Indicate the type of response (hands up/call out/I’ll choose) 
▪ Non-verbal (Pause, wait, touch) 
▪ With-it-ness 
▪ Managing a transition – who does what by when 
▪ Signal to begin 
▪ Meet the students at the door 
▪ Modelling appropriate behaviour (MAB) 
▪ Check for understanding 
	▪ Responding to misbehaviour (RAB) 
▪ Responding Proximity 
▪ Minimal Verbal 
▪ Planned ignore 
▪ Non verbal (wait, touch, pause, the look, gesture) 
▪ Deal with the allies first 
▪ Private dialogue 
▪ Deal with the problem not the student 







Informal Behaviour Contract 
An act of cooperation between the teacher and student that outlines what will occur when the student misbehaves and how they can work together to solve the problem in a positive way. 
Staff use it when there is a persistent problem or pattern of misbehaviour. At a time of calm for the teacher – not a time of crisis. 

Informal Contract Components: 
Greeting statement 
Good morning/afternoon <student’s name>. Thank you for meeting with me. 

Define the problem (I) 
I am having a problem with being able to teach my lessons without regular call out
interruptions from you. Yesterday you interrupted my English lesson 24 times. 
Allow student to respond. 
This interrupts this lesson for everyone else also. 

Generate alternatives (We) 
Today I would like for us to come up with a solution to this problem I am having. How do you think we could fix it? 
Student will usually say that they will stop it. 
Well thank you <student’s name> that would be fantastic if we could just stop the call outs however I don’t think that it is possible to go from 24 call outs to 0. What do you think is a reasonable number of call outs? 
You need to negotiate a number that is: 
a) suitable for you and 
b) realistic for the student. 
Ok so we have agreed on three call outs during a lesson. (You need to decide on suitable timeframe.) 
How about we agree on a signal that I can give you so you know how many call outs you have had. How shall we do that. (You need to negotiate some kind of signal eg fingers, lines on the board.) 

Agree upon the consequences (two yes’) 
Now what happens if you go over 3 call outs, there will need to be a consequence. What consequence do you think is appropriate? 
Be aware the student will usually issue themselves a punishment far harder than you would. You need to ensure it is appropriate however it needs to be done through negotiation. 
Ok <student’s name> so we have agreed on three call outs during a lesson and I will hold my fingers to indicate to you how many you have had. Is that right? 
You need to get a ‘yes’ from the student. 
And we have also agreed that if you call out more than three times that you will be asked to move to a designated spot/stay in for 5 minutes during the break (you have to know the student’s currency.) Is that right? 
You need to get a ‘yes’ from the student. 

Move to closure 
Fantastic I think that is a great plan <student’s name>. Could you tell me in your own words what we have discussed here today? 
Allow the student to talk. You may need to prompt but do not put the words in their mouth. 

Complete the interactions with a “Thank you” 
Great I think we both have a clear understanding of how we are going to address this problem. Thank you for your contribution. 

Show personal interest 
I saw that great piece of work that you did with Mrs Bloggs on healthy bodies. What did you enjoy most about that? Thank you again, and I look forward to working on this together. 

Consistent Predictable Adults 

It is important that at Northam PS that all adults model calm and consistent behaviour. At times this can be difficult as we deal with some tricky situations. Here are 11 tips to keeping yourself regulated in difficult situations: 
1. Put threats of punishment away, that is get them out of your verbal repertoire. 
2. Make a plan and be ready to adapt it. 
3. Get ready to NOT react to an angry response. 
4. Frame the situation – Calm adult helping distressed student. 
5. Respect the physical space. 
6. Take away the time limits – give take up time but take away the “you have 10 seconds to…” 
7. Seek the support of key adults who have strong relational currency with the student. 
8. Think about the environment and audience. Is this the best place to do this? Or would it be better somewhere else? 
9. Try to offer empathy and not solutions. 
10. Be ready for many waves of emotion not a single tidal wave. 
11. Have a distraction prepared and thought through. For example walk and talk to assist with grounding. 

Consistent Predictable Routines 

Consistent predictable routines are essential in creating safe and engaging environments for our students. 

Visual Prompts and Classroom Displays
All classrooms will ensure that there are the following visuals in each classroom: 
▪ Greeting options on entry 
▪ Expectations of what students are to do when they come in each morning, ie what they need to get ready, what their early morning work is 
▪ School Values – We are Nurturing, We are Encouraging, We are Sensible, We are Tenacious 
▪ Recognition board 
▪ PBS Behaviour Trackers
▪ Visual timetable for the day 
▪ Working walls that link to current learning 

Classroom Environment 
▪ Clutter free 
▪ Clearly organised where students have access to what they need (not what they want). 
▪ Reflects the critical features in the PBS Matrix of practices to create a positive classroom environment. 
▪ An area/desk for self-regulation. 

Daily Routines 
Before School 
The gates will open at 8.00am each day, students must be at the small oval and Snack Shack/ Canteen. Classrooms will open at 8.30am (morning work and routines should be in place). 
Breakfast Club – will operate from 8.15am – 8.30am. Any students who do not have a lunch will also be able to make themselves lunch. 



Morning Work 
8:30am – 8:50am Ensure that your students have a clear understanding of what they should be doing during this time. This is not time to for students to wander rather it is important regulation and organisation time. 

Lessons Begin 
Lessons commence at 8.50am The role should be completed by 9.00am. It is a legal requirement for teachers to take the role twice a day, in the morning and after lunch. 

Morning Circle 
We begin our days with morning circle, this is an important part of developing a sense of belonging as per the Berry St Education Model (BSEM) 

Transitions to Breaks and the End of the Day 
Clear expectations should be developed whereby it is clearly understood that teachers dismiss students out, students do not just get up and leave. It is good practice to ensure that students have what they need for the next lesson out on their desk before they leave. This will help prevent issues when they return as there is something ready for them to do. 

Effective Transitions 
Effective transitions are s series of teacher behaviours that are given in an orderly sequence to indicate the student behaviour that is expected. 

Key Attributes:
Anytime movement is required. 
3 or 4 components: When, What (specific), Who 
Always start with a signal to begin 
Statement of when students will move 
What is to be expected? 
Who is to be involved? 
Signal to move 
Use Proximity 
Use lots of positive feedback 

Example Script:
“In a moment, when I ask you to… we are going to move into groups of four, which I will organise. You will need to… Your groups will be…Please move now” 

Effective transitions prevent escalation, reduces stress for the teacher and students and support high standards of behaviour. 

Transitions Back into Class 
Teachers should be at the classroom door ready to meet students, students should not be waiting for teachers. Remind students what they need to do before they enter the classroom. 

Movement Around the School
When transitioning in or out of the school, this should be done in chunks. Students should be let out or in in small groups not as a whole. The teacher should be at a central location so that they are able to see both outside and inside the classroom (for example in the doorway). When students are ready the teacher should instruct students to move in stages, e.g. “Thank you <name> could you lead us to the end of the ramp.” The teacher should move along with the class so that they can actively scan up and down the line as they move. Effective transitions are crucial in developing high standards of behaviour. 

Lunchtime Routines
Lunches are held in the classrooms, develop a regular routine for your class. Some classes like to have a picnic outside together as a class. It is important that students settle down to eat quietly and ensure all rubbish is put away correctly. Consider reading a class novel this time, or doing some body percussion to settle the students. Students should not be walking around. 

Boundaries and Use of Space
It is important to develop clear boundaries around what is the teacher’s space and resources and what is the students. It is not appropriate for students to be going to the teacher’s desk, sitting on their chair or through cupboards. It is important to establish this early on.






































Appendix A: Key Technical Terms and Tools
MABs (Modelling Appropriate Behaviour)
Teacher actions that demonstrate expected behaviour for students to observe and learn. Often proactive and preventative.
RABs (Responding to Appropriate Behaviour)
Immediate feedback or acknowledgment for students demonstrating expected behaviours. Reinforces positive actions and encourages repetition.
Take Up Time
A short pause given after a reminder, caution, or last chance, allowing the student time to self-regulate and comply before moving to the next intervention.
Low Key Responses
Minimal verbal or non-verbal interventions for minor behaviours, designed to prevent escalation. Examples: proximity, pause, gestures, planned ignore.
Winning Over
Proactive rapport-building strategies that prevent misbehaviour before it occurs. Includes greetings, using names, humour (carefully), and demonstrating personal interest.
Informal Contract
A negotiated plan between teacher and student for managing persistent misbehaviour, covering:
· Defined behaviour problem
· Collaborative solutions
· Agreed consequences
· Confirmed understanding and closure
Cards System
Staff tool for escalating support when classroom management alone is insufficient:
· Green Card – Preventative support; minor issue
· Yellow Card – Student leaves classroom without permission; monitored
· Red Card – Urgent support; leadership attends immediately
· Blue Card – Student refuses Zones or Time Out; leadership attends
Zones Class
Designated space for students to self-regulate while supported by staff. Not punitive; helps students prepare to rejoin learning.

Triage
A structured intervention for students needing more support than classroom-level strategies to co-regulate, reflect, and re-engage in learning. Managed by the Student Support Officer in the Regulation Station. Class teacher completes restorative follow-up
Restorative/ Repair Conversation
Structured restorative dialogue after unsafe or below-standard behaviour, guided by scripted questions about impact, responsibility, and next steps.
Student Support Officer (SSO) – Staff member leading Triage. Supports students to co-regulate, reflect on behaviour, provide student voice, prepare for restorative conversations, maintain records, and communicate key information to teachers.
Regulation Station – Quiet, safe space (Room 7) where students go to calm, reflect, and self-regulate. No time limit; focus is solely on regulation, not play or recreation. Staff use supportive language such as “I’m ready when you’re ready.”
Effective Transitions
Structured teacher actions to guide student movement between activities or spaces, including signals, clear instructions, and positive reinforcement.
Proximity
Preventative strategy where staff position themselves close to students to manage engagement and reduce misbehaviour.























Appendix B: Restorative Script/ Repair Conversation 

A Repair or Restorative Conversation is a structured opportunity for a student to reflect on their behaviour, understand its impact on others, and take responsibility for their actions. Its value lies in restoring relationships, repairing trust, and supporting the student to learn from the experience, rather than simply issuing punishment. By engaging in reflective dialogue, the student develops self-awareness, empathy, and problem-solving skills, while also gaining a clear understanding of expectations and consequences. These conversations help prevent repeated misbehaviour, strengthen classroom culture, and foster a sense of accountability and belonging, turning a challenging incident into a meaningful learning experience.

	
Restorative Practice Script


	
When a student is displaying 
low level behaviour
(Off-task, talking, calling out, interrupting others, minor refusal that resolves with redirection)
	
When a student is displaying moderate behaviour
(disrespect, arguing, refusing to follow instructions, or conflict with a peer)
	
When a student is displaying major behaviour
(Verbal abuse or swearing at staff or students. Threatening or intimidating others. Deliberate and repeated defiance after multiple prompts. Physical aggression. Deliberate damage to property).

	Teacher Script:
· What happened?
· What were you thinking at the time?
· What have you thought about since?
· Who has been affected by what you did?
· What do you need to do to make things right?
· How can I help?
Example:
· ‘I noticed you were talking while I was giving instructions. What happened?’
· ‘It looks like it’s tricky for you to stay in your seat right now. What’s happening?’
· ‘Do you need a quick stretch, or can you finish this part first?’
	Teacher Script:
· What happened from your point of view?
· What were you thinking and feeling at the time?
· Who do you think has been affected by what you did?
· How do you think they might be feeling now?
· What can you do to repair and rebuild trust?
For the person affected
· What happened from your point of view?
· What were you thinking and feeling at the time?
· What has been the hardest part for you?
· What would you like to see happen now to make things right?
Example:
· “I can see you didn’t want to follow the instruction earlier. Can you tell me what was going on for you?”
· “What were you thinking or feeling at the time?”
· “How did that choice affect your learning or the class?”
· “What could you do next time when you feel like that?”
· “What do you need from me so you can get back on track?” 

	Only in calm. Done is isolation.
Re-entry conversation:
1. Student to recount what happened. 
‘So, tell me what happened?”
2. Summarise feelings and key content. 
‘So, you got angry when X wouldn’t let you…’
3. Connect feelings to behaviour
‘So, when you felt angry you started to yell’
4. Problem solve alternate behaviours. Simple plan. 
‘Next time you could try…’
‘What do you need from others, so this doesn’t happen again?’
5. Practice and Roleplay
6. Re-enter
‘Thank you for talking with me. Would you like to work with your group or at your desk for a while?’




Following each conversation, ask the student, “What went well just now?” When students are supported to notice what they have done right, they are more likely to recognise their successes throughout the day. This approach helps students practise strengths-based thinking and savour positive emotions, particularly after a conversation that may have been challenging for them. It also supports them to see themselves in a positive light and reinforces that they have the power and capacity to make good choices in the future.
Appendix C: Behaviour Reference Guide: Minor vs Major
	Category
	Minor Behaviour (Managed in Class)
	Major Behaviour (Requires Leadership / Admin Support)

	Respect / Communication
	- Calling out 
- Interrupting others 
- Mild rudeness or tone 
- Ignoring directions (first occurrence)
	- Verbal abuse or swearing at staff or students 
- Threatening or intimidating others 
- Harassment or discrimination (racist, sexist, etc.)

	Compliance / Following Directions
	- Slow to follow instructions 
- Arguing back 
- Minor refusal that resolves with redirection
	- Deliberate and repeated defiance after multiple prompts 
- Refusal to comply with safety or evacuation procedures
- Leaving class or school grounds without permission

	Learning Engagement
	- Off-task behaviour 
- Talking during instruction 
- Not bringing required materials 
- Mild disruption
	- Persistent disruption preventing learning for others 
- Refusing to engage or comply after multiple interventions

	Physical Behaviour
	- Rough play 
- Accidental bumping/pushing 
- Fidgeting with objects
	- Physical aggression (hitting, kicking, biting, pushing with intent to harm) 
- Throwing objects dangerously 
- Fighting or assault

	Property / Environment
	- Minor misuse of materials 
- Careless damage (accidental) 
- Messy workspace
	- Deliberate damage or vandalism
- Theft
- Tampering with or damaging technology/equipment intentionally

	Safety
	- Running indoors 
- Unsafe play with immediate correction 
- Ignoring basic safety reminders
	- Leaving supervision area without permission 
- Bringing or using dangerous items (weapons, lighters, vapes) 
- Endangering others intentionally

	Social / Peer Interactions
	- Minor teasing 
- Excluding others 
- Arguing or complaining about peers
	- Bullying (repeated and targeted)
- Cyberbullying
- Serious verbal or physical conflict
















Appendix D: In Class Behaviour Support Steps – Teacher Record
	
	Reminder

	
	Caution

	
	Last Chance

	
	Time Out

	
	Zones Class

	
	Repair

	
	Contract



Consequence (utilise list in Behaviour Support Plan as a guide): 
___________________________________________________________________  
___________________________________________________________________ 

Triage:
· Co-regulate
· Self-regulate
· Restorative conversation

Teacher Comment:
___________________________________________________________________  
___________________________________________________________________ 

Teacher’s Name:
___________________________________________________________________  
___________________________________________________________________ 

	
	Parent called 



__________________________________________________________________  
___________________________________________________________________ 

	
	Attempted call



___________________________________________________________________  
___________________________________________________________________ 

Appendix E: Northam Primary School - Student Support Processes
Student Name:___________________	Date:__________ Time: _______ Lesson:__________
	Type of Card Issued

      Green Card - Preventative, this is for situations where you require assistance to deal with a minor issue so that it does not progress any further. This will not be managed by the staff member who attends, rather they will be on hand in your class to oversee the lesson whilst you discuss the matter with student to support them to be ready to resume their learning.

      Yellow Card - If a student leaves a classroom room without permission the class teacher will note the time and note the time that they return. This will be discussed with the student at an appropriate time. If the student is not back in the classroom within 10 minutes a yellow card will be sent to the office. The Triage Team member will attempt to locate the student and direct to the appropriate self-regulating processes. Repair is managed by the class teacher.

      Red Card - If there is an 'Urgent' situation a red card should be sent to the office. A member of leadership will attend to determine what actions are necessary.




Student Support Officer/Triage Team Interventions 
The Student Support Officer/Triage Team member will reassure the student: 
“Hello <student name>,
I am here to support you. I have not had anything to do with what has occurred. I am not responsible for any consequences. I am here to support you to get ready for learning. 
If we are not ready to learn we have a number of options. I can see that you are not in class, so your options are: 
· Calm down area in your classroom so that your teacher can see when you are ready to return to your learning. 
· Zones classroom where you can regulate to get yourself ready to return to learning. How can I support you to get ready to learn?”
If the student wishes to talk through the matter, the Student Support Officer/Triage Team member will attempt to engage the student in self-reflection regarding the teacher interventions that occurred before exiting the classroom, “Thank you for trying to work through this matter with me. Can you talk me through the steps that your teacher went through to help you to get ready to learn?”

Reminder 
Caution and 1 minute 
Last Chance 
Time out 
Zones Class
Other information provided by the student:
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________ 

Any other information that needs to be shared with the teacher:
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________ 

Was support provided by the Student Support Officer/ Triage Team member when the student returned to class?
      Yes
      No 

Time SSO/ TTM entered: _________________ Time SSO/ TTM left: ______________
Was the student acknowledged and welcomed back to the classroom by the class teacher?
      Yes
      No 
      Unknown as student entered the class of their own accord 

Did the teacher cue the student into the learning task by providing them with the information they required to re-enter the lesson?
      Yes
      No 
      Unknown as student entered the class of their own accord 

Whilst the SSO/ Triage Team Member was in the room the above student was provided with active feedback from the teacher through recognition, checking on their progress with the task or checking to see if they needed assistance:
___________________ times.
             (tally)

Student Support Officer/ Triage Team Member Name: ________________________

Copy provided to:       Class Teacher          SSO/ TTM             Leadership Team
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